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188.  Inclusion Matters!

Transition is a natural part of all educational programs.  Students with and without disabilities are 
expected to adjust to changes in teachers, classmates, schedules, building and routines.  

•  Preparation for transition might begin early in the spring. Whether a student is moving to a new 
classroom or to a new building, it is helpful to identify the home room teacher, or general or 
special educator who will have primary responsibility for the student. 

•  Once the receiving teacher is identified, involve this person in the annual Individualized 
Education Program (IEP) process so that they may gain information about the student’s current 
level of functioning and can provide input into projected goals. 

•  Written transition plans may facilitate the student’s successful movement. A meeting could 
be conducted to allow key participants to exchange relevant information. Clearly stated 
responsibilities and timelines for individuals involved in the transition is helpful. 

•  Either during the annual IEP or at the transition planning meeting, information might be 
exchanged about effective instructional strategies, needed modifications and adaptations, 
positive behavior support strategies, and methods of communication. The receiving teacher 
would benefit from learning about the strategies that have worked in the past so that precious 
time is not lost at the beginning of the new school year. 

•  The receiving teacher may find it helpful to observe the student in his/her current classroom or school 
setting. This will provide important insight into the student’s learning style and needed supports.

•  Early identification of Instructional Assistants who will be involved in the student’s daily 
education would be helpful to begin to educate and inform them of their role in the student’s 
education. 

•  Many teachers may not have previous experience with students with disabilities. Therefore, they 
might need basic information about disabilities disorders and about how the student’s disability 
impacts the student with whom they will be working. Student-specific information about learning 
styles, communication systems, medical issues and behavior supports is also critical. Remember 
to include cafeteria workers, custodians, bus drivers, the school secretary, and the school 
nurse in the training. Classmates of the new student also may need information. This should 
be provided in a respectful manner and without stigmatizing the student with autism spectrum 
disorders. 

•  Before entering a new school, work to alleviate any anxieties the student  may have about the 
new setting. Preparation for this move can be facilitated by providing the student with a map of 
the school, a copy of his/her schedule for the fall, a copy of the student handbook and rules, and 
a list of clubs/extracurricular activities. 

•  Develop a video about the new school and provide written information about specific situations 
so that the student can learn and rehearse for the change at his/her own pace. 

•  Visitations might be conducted to allow the student and his/her family to meet relevant school 
staff, to locate the student’s locker, and to become familiar with the school culture. 

•  Identify key people or a mentor the student can contact if she/he is having a difficult time 
adjusting or understanding a certain situation. It may also be helpful to find a location where 
the student can go to relax and to regroup. Provide the student with a visual menu of coping 
strategies. 

Moving to the Next Grade
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•  Consider sending families information about bus schedules, parent-teacher organizations, and 
available resources (e.g., counselors, social workers, nurses) as soon as possible.

•  Prior to the new school year, it will be helpful to establish methods and a schedule for 
communicating between home and school. Suggestions for maintaining ongoing communication 
include journals, daily progress notes, mid-term grades, scheduled appointments or phone calls, 
informal meetings, report cards, or parent-teacher conferences. 

•  Once in the new school, ask for peers who are willing to help the student with the transition and 
acclimation to the new school. By gaining the support of a friend without a disability, the student 
with a disability may have greater access to social opportunities during and after school. 

The ultimate goal is to promote a successful experience for both the student and the rest of the school 
community. By systematically addressing the transition process, students can be prepared to participate 
in their new school experience. 

Adapted from  Pratt, C. (2000). Planning for successful transitions across grade levels. Bloomington, IN: Indiana Resource Center for Autism.

What works for all ages/stages (not a complete list – check with your 
team if they have additional ideas!):

1.  Visiting the new building/site more than once

2.  Meeting the new teachers/staff 1:1

3.  Video modeling 

4.  Social Stories

5.  Prepping video for receiving staff

Moving on to the Next Grade Within the Same Setting:
To help support success and a fluid transition, here are some strategies/techniques that would support 
that success:

1.  Getting to Know You Form…Student Information.  Scheduling end of year meetings with team 
and receiving team and parent 

2.  All About Me Books

3.  Accommodations breakdown and assignment (team meeting end of school year and again 
before next year starts)

4.  Assistive Technology debriefing – determine training needs before next school year

5.  Team meeting to determine if need Awareness Training for next class
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Transitions to New Buildings/New Settings
Transitions for families between programs (EI to EC), between buildings (EC to K, Elementary to Middle 
School, Middle School to High School and High School to Postsecondary) can be extremely intimidating. 
Success starts with proper and systematic planning and input from sending teams, from families and 
from the student.  Below are some examples of checklists in being used to help support each of these 
transitions. Please note that each checklist is uploaded if viewing this on the SSD website. If reading this 
as a print copy, please visit Inclusive Education on the SSD website at www.ssdmo.org for the checklist or 
references that have not been included: 

Moving from EI to ECSE
1.  Transition Checklist from Indiana

2.  Transition Checklist from DESE and MPACT

Moving from ECSE to K
1.  Transition Checklist from Circle of Inclusion

Moving from Elementary to M.S. 
1.  Cambridge Middle School Transition Process Checklist

Moving from Middle School to High School
From the book Asperger Syndrome and Adolescence by Myles and Adreon) Creating a Successful 
Middle and High School Experience for Youth with Asperger Syndrome

Moving from High School to Postsecondary Outcomes
1.  Visit Step 3: Planning for Adult Life – Special School District Website - http://www.ssdmo.org/

step3.html

For additional information on Transition between grades and sample plans, please visit the Inclusive 
Education page on the SSD website.
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Getting To Know You....Student Information 

The form can be utilized by Educators as students make transitions to new teachers.

Please fill out this form to facilitate the transition for:

Student Name:
Grade/School:
Name of person completing form:
Date, role or position:

1.  What did you enjoy about the 
student?

2.  What are some of the 
student’s strengths, gifts, 
accomplishments

3.  What specific teaching strategies 
and learning style needs should 
be addressed for this student?

4.  What are the students learning 
objectives?

5.  If relevant, what are some 
supports that prompt 
appropriate behavior in the 
classroom and during transitions 
between activities?

6.  What strategies have not worked 
in the past?

7.  Who are the student’s friends?  
Will at least two of them be in 
the same classroom?

8.  Briefly describe some of the 
ways the student participates in 
general education classrooms. 
Include adaptations, peer 
supports, assigned roles or  
jobs, etc.
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TRANSITION  CHECKLIST  Attachment 1 
(Use this checklist to help you keep track of what steps have taken place) 
                  Planning ahead:  

First Steps discussed with us the federal child find requirement to send the child’s name, date of birth, and 
family contact information to the school system 18 months prior to our child’s third birthday, during 
procedural safeguards discussion at Intake and before the child reaches 18 months of age. 
First Steps transmitted to the school system, with our  written consent, our child’s records, including the 
most recent IFSP and evaluation information, six months prior to our child’s third birthday. 

 Transition conference has been scheduled at least 90 days before my child’s 3rd birthday. 
 Community resources have been located.     

Transition Conference: 
 Parent’s rights in special education were explained. 
 Options for early childhood special education and other appropriate services were discussed. 
 A transition time line was developed. 
 A transition plan with an outcome for transition was written into the IFSP.  

Evaluation:
    We signed consent for evaluation.
 Records from Early Intervention Services were received at school. 
 Information from our family was considered. 
 Evaluation by the evaluation team was completed and the case conference committee meeting was 

convened within 60 instructional days and by the 3rd birthday. 
Case Conference Committee meeting: 

 The CCC meeting was scheduled with adequate notice. 
 Discussion and decision-making included our family, First Steps, with our permission, and Early 

Childhood Special Education staff. 
 Eligibility for special education was decided. 
 If the child was eligible, the IEP was written and agreement reached.  See your “Notice of Parent Rights”  

for steps to take if there is disagreement. 
 Consent for placement signed by parents. 

Putting the IEP into Action 
Our child made the transition from First Steps to Early Childhood Special Education services or to 
another pre-kindergarten arrangement. 
The IEP was in place by our child’s 3rd birthday (unless the child has a summer birthday, see ESY page 7. 
We worked together to resolve any issues that arose.
All are continuing to communicate during this time of change.

Names and telephone numbers of people involved in transition conference: 

First Steps Service Coordinator:    (Name)________________________  (Number) _______________ 
Early Childhood Special Education:   (Name)________________________  (Number) _______________ 
Other:   (Name)___________________________  (Number)  _______________________ 
Other:   (Name) ___________________________ (Number)  ______________________ 

Public School Evaluation Team: 

Name:    Specialty Area:    Phone: 
____________________ ______________________   ________________ 
____________________ ______________________   ________________ 
____________________ ______________________   ________________ 
____________________ ______________________   ________________ 
____________________ ______________________   ________________ 

My Questions and Concerns: 
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My child will soon be 3 years old, and my transition planning meeting is 1. 
scheduled or has already been held.

My child has been referred to the local school district.2. 

I have received a copy of the procedural safeguards. I know that if I do not 3. 
understand them or have questions, I can contact my service coordinator, 
the local school district or MPACT, the parent training/information center.

The following records and information have been given or sent to the 4. 
local school district:

Birth certificate

Shot (immunization) record

Social Security number

Medicaid number (if applicable)

Emergency contacts (family members, doctors, special instructions in 
case of an emergency, etc.)

Missouri First Steps records

Other preschool program records

Regional center records (if applicable)

Bureau of Special Health Care Needs records (if applicable)

Hospital, clinic or medical records (if applicable).

All needed screenings and evaluations have been completed.5. 

Eligibility for special education services has been determined.6. 

If my child is not eligible for special education services from the school 7. 
district, other options have been discussed with my service coordinator.

I have visited my local school district’s ECSE program (if available in my 8. 
district) or have visited other area programs.

The IEP conference has been held, and the IEP has been developed. Goals 9. 
and related services (if necessary) have been determined.

Placement for my child has been determined.10. 

If needed, transportation has been arranged.11. 

I have met and talked with my child’s new teacher; he or she knows that 12. 
my child has an IEP and is familiar with what the plan contains.

Transition Checklist
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Approach emphasizes family-school connections, collaboration

                                                                                                                                                    An approach to en-
hance

                                          kindergarten transition
                                                                                                             Spotlight # 17:   Dec  '99

         The Kindergarten Transition Project at NCEDL
has developed a school-based approach designed to en-
hance connections among children, families, teachers
and peers during the transition to kindergarten.  These
connections can be important supports to children and
families during this period of change and reflect recent
attempts to describe what Ågready schoolsÅh can do to ease
transitions (National Education Goals Panel, 1997).
        Activities are intended to increase familiarity with
school, provide for consistent expectations between
home and school, and make children and families more
comfortable interacting with school.
        In addition, these relationships enable kindergarten
teachers to more easily, and earlier, use the resources of
families to support childrenÅfs competence in school.

How we developed program

       We collaborated with preschools, elementary
schools, a summer pre-kindergarten program, and par-
ents to learn about current transition practices, and then
cooperatively designed a set of activities to foster posi-
tive transition experiences. These activities affected
family-school connections, child-school connections,
peer connections and connections between programs.
       Regular meetings were held with teachers, family
support workers, and principals to discuss factors that
enhanced or hindered these kindergarten transition ac-
tivities.  In addition, families were asked about their ex-
periences with their childrenÅfs transition to kindergarten.

Recommended activities

      A package of activities affecting many connections--
child-teacher, family-teacher, child-peer, and others-- is
more likely to support a successful transition, than any
one activity alone.  For example, children in one school
system are enrolled in preschool with peers with whom
they will go to elementary school.                                                  
                            (Continued on reverse)

       Following are excerpts from "Enhancing the Transition to Kindergarten:  Connecting Families and Schools" by Marcia  Kraft-Sayre and
Robert Pianta, both at the University of Virginia.  The article is in press for Dimensions of Early Childhood.

Family/School Connections

• Arrange a time for parents to meet with the
preschool and kindergarten teachers to discuss
the expectations of kindergarten and their chil-
drenÅfs specific needs.

• Organize an informal dinner with parents and
kindergarten teachers in conjunction with
school open houses or back to school nights.

• Place children with kindergarten teachers who
taught their older siblings to build upon pre-
existing family-teacher bonds.

• Encourage families to engage their children in
literacy activities at home, such as reading to-
gether.

Child/School Connections

• Provide opportunities for children to interact
directly with their anticipated kindergarten
teachers by arranging visits to kindergarten
classrooms during story time, center time, re-
cess, or a special school function.

• Familiarize children with their kindergarten
teachers by reviewing their names, showing
their pictures, and discussing what the kinder-
garten classroom will be like.

• Orient preschool children to the expectations
of kindergarten, discuss the rules for learning
and behaving, such as walking in a Ågkinder-
garten line.Åh

        For more information, contact Loyd Little at 919-966-0867 or email <loyd_little@unc.edu>.  Visit our web site at <      WWW.NCEDL.ORG     >
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Peer Connections

• Arrange for children to interact
with future kindergarten class-
mates at preschool or outside
the classroom setting.

• Identify a current kindergartner
to serve as ÅgbuddyÅh to a pre-
schooler.   Plan visits to the
kindergarten classroom when
the kindergarten ÅgbuddyÅh reads
a story, demonstrates how to
play a game, or shows the
younger child how to use the
classroom computer.

Program Connections

• Arrange discussions between
preschool and kindergarten per-
sonnel about classroom prac-
tices and specific needs of indi-
vidual children.

(Recommended activitiesÅcÅcÅcÅc..continued from front)

        By arranging with elementary school principals and teachers for
these children to be in the same kindergarten classroom together, peer
relationships developed in preschool can be carried over into kindergar-
ten.
        Several preschools promote family-school connections by providing
family support services.  A family support worker, who is assigned to the
preschool and elementary school, meets regularly with families in their
homes, connects them to community resources when needed, provides
opportunities for involvement in groups to discuss shared interests and
address transition issues, and works to engage families in positive rela-
tionships with school.
        Meetings between parents and kindergarten teachers before the on-
set of kindergarten, are arranged by the teacher and family support
worker to help establish parent-teacher communication.
        An additional connection involves linking pre-kindergarten children
with their anticipated elementary school through opportunities for rising
kindergarten children to visit their classroom in the spring before their
kindergarten year.
        Familiarizing children with their kindergarten teacher and specific
classroom activities prior to school entry, in conjunction with a number
of other transition activities, reduces uncertainty for the child.
        Finally, perhaps the most important activity to enhance kindergarten
transitions has been our collaborative group meetings where key players
in the transition process--the teachers, principals, and family workers--
all work together.
        These meetings allow discussion of problems and solutions and
build connections among program staff.  For example, preschool and
kindergarten staff, with the mutually shared goal of having preschool
peers together in kindergarten, are working together to achieve this goal
when kindergarten placement decisions are made.

Collaboration is fundamental
        Collaboration with everyone involved is fundamental to both the
development and implementation of the kindergarten transition program.

 

         NCEDL is administratively housed at the University of North Carolina at Chapel Hill.  In addition to UNC-CH, partners in
NCEDL are the University of Virginia and the University of California at Los Angeles.  This project is supported under the Education
Research and Development Centers Program, PR/award number R307A960004, as administered by the Office of Educational Research
and Improvement, U.S. Department of Education.  Opinions do not necessarily represent the positions or policies of the National Insti-
tute on Early Childhood Development and Education <ed.gov/offices/OERI/ECI/>, the Office of Educational Research and Improve-
ment, the U.S. Department of Education, or any other sponsoring organization.  Permission is granted to reprint this Spotlight; we ask
that you acknowledge the authors of the paper on which this Spotlight is based and NCEDL.

If you want to know more:

Pianta, R. C., & Walsh, D. J. (1996).     High-risk Children in Schools: Creating Sustaining Relationships.    New York:
Routledge, Kegan-Paul.
Rimm-Kaufman, S.E. & Pianta, R.C. (1999). An ecological perspective on the transition to kindergarten.  Manuscript
submitted for publication.

U.S. Department of Health and Human Services, Administration for Children, Youth and Families, Head Start Bu-
reau. (1996).     Effective Transition Practices:  Facilitating Continuity:  Training Guide for the Head Start Learning
Community    . Aspen Systems Corporation.
NCEDL web site:  <ncedl.org>
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Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS  66045 (913)864-0685

Transitioning from Inclusive Early Childhood Programs to Kindergarten

TRANSITION CHECKLIST

Student's Name:  ____________________ Current School Year:  __________________

Person(s) Responsible Date Completed

____________________ _______________
____________________ _______________
____________________ _______________

____________________ _______________
____________________ _______________
____________________ _______________

____________________ _______________
____________________ _______________

____________________ _______________

____________________ _______________

____________________ _______________

____________________ _______________

____________________ _______________
____________________ _______________

____________________ _______________
____________________ _______________

____________________ _______________
____________________ _______________

____________________ _______________

JANUARY:
Meeting

•Initial Transition Team Meeting Agenda
•Establish core/extended teams (sending)
•Parents informed about transition

timelines/process
•Educational options identified
•Identify current available resources
•Accessibility concerns
•Other items:

____________________________________
____________________________________

FEBRUARY:
Actions

•Identification of students strengths/
needs

•Information gathering about next envi-
ronments (e.g., classroom arrangement,
teaching methods, materials available,
schedule)

•Complete Parent Inventory and Transi-
tion Skills Assessment

•Discuss 1/2 day/full day options with
parents for next year

•Other items:
____________________________________
____________________________________

MARCH:
Actions

•Identify next year's school
•Identify receiving team members (core/

extended)
•Parent(s) meet next year's teacher(s)
•Opportunities for potential receiving

staff to observe current setting (e.g.,
teachers, administrators, support staff)

•Begin updating assessment

New Address as of June, 2000: 521 JRPearson, 1122W. Campus Rd. Lawrence, KS 66045-3101 (785)864-0685
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Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS  66045 (913)864-0685

Transitioning from Inclusive Early Childhood Programs to Kindergarten

Person(s) Responsible Date Completed
____________________ _______________

____________________ _______________
____________________ _______________

____________________ _______________
____________________ _______________

____________________ _______________
____________________ _______________

____________________ _______________
____________________ _______________
____________________ _______________
____________________ _______________

____________________ _______________
____________________ _______________

____________________ _______________

____________________ _______________
____________________ _______________

____________________ _______________

____________________ _______________
____________________ _______________
____________________ _______________
____________________ _______________

____________________ _______________

____________________ _______________
____________________ _______________

Meeting
•Sending and receiving teams meet to share

information/plan for upcoming transition
IEP

•Collect video footage across the day
•MAPS process/suggest IEP goals
•Other items:

____________________________________
____________________________________

APRIL:
Meeting

•Sending and receiving teams meet for IEP:
•Hold staffing to determine

eligibility for services
•Develop IEP
•Summer program options
•Resources/materials/adaptations
•Collect video footage across the day

Actions
•Parent(s) observe next year's school
•Draft visitation schedule for student to

visit new classroom/building
•Identify inservice needs (e.g., receiving

staff, peer orientation, other building
staff)

•Other items:
____________________________________
____________________________________

MAY:
Meeting

•Sending and receiving teams meet to share
information/plan for upcoming school
year:

•Identify resources/support services
•Draft tentative student schedule
•Matrix

•Determine how classroom teacher, special
education teacher, and facilitator (if
needed) will work together

•Transportation
•Other items:

____________________________________
____________________________________

Transition Checklist, Page 2

New Address as of June, 2000: 521 JRPearson, 1122W. Campus Rd. Lawrence, KS 66045-3101 (785)864-0685
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Circle of Inclusion, University of Kansas, Dept. of Special Education, 3001 Dole, Lawrence, KS  66045 (913)864-0685

Transitioning from Inclusive Early Childhood Programs to Kindergarten

Person(s) Responsible Date Completed

____________________ _______________

____________________ _______________

____________________ _______________

____________________ _______________

____________________ _______________

____________________ _______________
____________________ _______________

AUGUST:
Meeting

•Sending and receiving teams meet to
share information/plan for school year:

•Review and update student's
schedule

•Establish home-school communi-
cation system

•Determine frequency and dates of
meetings

•Develop peer buddy, peer tutor program
•Other items:

____________________________________
____________________________________

Transition Checklist, Page 3WIN Grant

New Address as of June, 2000: 521 JRPearson, 1122W. Campus Rd. Lawrence, KS 66045-3101 (785)864-0685




